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TORONTO DISTRICT SCHOOL BOARD FRENCH AS A SECOND LANGUAGE PROGRAM REVIEW:  
SUMMARY OF FINDINGS 

INTRODUCTION 

Outlined by the Ontario Ministry of Education, the Vision for French Education in  Ontario is  
Students in English-language school boards have the confidence and ability to use French  
effectively in  their daily lives  (Ontario  Ministry  of Education, 2013)1.  

The Ministry of Education supports this vision with three main goals: 
1.  
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HIGHLIGHTS OF FINDINGS: STAKEHOLDER VOICES 

Rooted at the heart of this review is a community of engaged students, parents, and staff. Stakeholders 
felt passionately about the challenges they faced and their suggestions for improvement.  The successes 
tell a story where most everyone recognizes the benefits of learning a second language, while the 
challenges and suggestions offer experiential guidance for considerations moving forward. 

Overall French Program Successes and Strengths (All Programs) 

The vast majority of the  
Stakeholder community believed  
that learning  a second  langauge  is  

a beneficial  educational  
opportunity.  

The majority of TDSB French  
teachers  enjoyed  teaching  French.  

In general,  the student population  
was actively engaged  and  excited  

to learn  French.  

Overall, students  had  varied  
opportunities  to learn  about 
French  language  and  culture.  

In general,  students  recognized  
many French  teachers  as  

proficient, engaging,  and  creative.  

In general,  parents  noted  
appreciation  for childcare  and/or 

transportation  options.  

Overall, stakeholders  highlighted  
the  increased  enrolment and  
capacity of French  Immersion  

programs  at the  TDSB.   

The majority of parents  were  
happy with the  online  application  

process.  

Staff and  parents  were happy that 
students  had  more than  one entry 

points  available  to be part  of 
French  programming,  particularly 

the  early entry in  senior 
kindergarten  to  French  Immersion.  

The majority of Core, French  
Immersion  and Extended  French  
students  felt that everyone  was  
welcome in their French  classes.  
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Overall French Program Challenges and Areas for Improvement (All Programs) 

Overall, there  was dissatisfaction  in  
the  quality of  programming  and  
resources/technology,  student 

learning  opportunities,  assessment 
practices,  and expectations  for 

learning.  

In general,  students  desired  a more  
engaging,  collaborative, and  

communicative focused  French  class  
with more opportunities  to build  their 

oral proficiency and  participate  in  
French  extra-curriculars.  

Overall, there  was a perceived  lack of 
learning  intervention  supports  for 

students  in  French  noted; this  
included  students  with Special 

Education Needs,  English  Language  
Learners,  and  students  with a learning  

challenge.  

In general,  stakeholders  felt schools  
lacked  proficient French  teaching  staff 

(including  occasional teacher 
coverage, support  staff, language  

resource  support,  Special Education  
Needs  staff, and Administrators).  

Overall,  stakeholders stated that French 
Immersion is best  started in the  primary  
grades and Extended French entry  points 

should be streamlined.  Some  , parents and 
teachers felt  there  were  too  many  entry  

points into  Intensive  French programs and 
wanted to  streamline  program  offerings in 

conjunction with strengthening  Core  
French and offering  it from K-12.  

An  overall imbalance  of resources  
across French  programs  and  schools  

was rasied  across stakeholder groups.  

A need  for additional professional 
learning  and  opportunities  for 

collaboration, specific to French  
ǘŜŀŎƘŜǊǎΩ  ƴŜŜŘǎΣ  ǿŜǊŜ  ƳŜƴǘƛƻƴŜŘ  ōȅ 

the  majority of teachers  and  
administration.  

Specific to  French  teachers,  many 
ƴƻǘŜŘ  ǘƘŀǘ ǘƘŜ  Ψ/ƻŀŎƘΩ  ƳƻŘŜƭ ƻŦ 

support  was not as effective  as the  
ΨLƴǎǘǊǳŎǘƛƻƴŀƭ [ŜŀŘŜǊΩ ƳƻŘŜƭ ŦǊƻƳ 

previous  years.  

In general,  stakeholders  perceived  
that French  Immersion  and Extended  
French  excluded  large  portions of the  
TDSB population  (e.g., students  from 

racialized  and marginalized  
communities)  and  should  look at ways  

to engage  all members  of the  TDSB.   



  
 

 

  
 

 
 

 
 

 
 

 

 

 
     

   
 

 
  

  

                                                           

  
  
 

 
 

   
 

 

resources. In terms of access to learning supports for students with Special Education Needs, English 
Language Learners, and students needing support with a learning challenge, all stakeholder groups 
identified a lack of access across French programs. 

In general, stakeholders perceived that French Immersion and Extended French excluded large portions 
of the TDSB population (e.g., students from racialized and marginalized communities) and should look at 
ways to engage all members of the TDSB. 

https://cpf.ca/en/files/State-of-FSL-Education-Report-Final-Web.pdf
http://www.edu.gov.on.ca/eng/amenagement/FLS.html
http://www.ccl-cca.ca/pdfs/LessonslnLearning/May-17-07-French-immersion.pdf
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FRENCH IMMERSION AND EXTENDED FRENCH 





   
 

  

 
 

     
  

   
    

 
 

   
 

   
 

 

  

 

    
  

 
 

  
 

   
  

 
  

                                                           

 

 
 

 

 

HIGHLIGHTS OF THE FINDINGS: TDSB STUDENT DATA 

The characteristics of students within intensive French programs 
(Immersion and Extended) differ from the ΨaverageΩ TDSB 
characteristics in terms of demographic, achievement, and 
engagement variables. In general, there tends to be more 
representation of students with demographic characteristics such 
has high social economic status (SES) and less representation of 
students who primarily spoke a language other than English at 
home; these discrepancies tended to be less prominent in the 





   
 

 

 
 

 

  

 
 

 

   
 

 

 

  
 

   
 

   
  

 
 

   
 

 

 

 

 

 
  

 

  

    

 



   
 

  

  
  

   
  

 

 
 

 
 

 

 

  

Canada; lack of tools for measuring proficiency, 
especially speaking 

terminology needed across provinces/territories; lack of 
common standards across Canada 

Working conditions for Core French teachers; 
marginalization of Core French 

High turnover of teachers; decline in time allocated to 
Core French; recognition of FSL as mainstream (as 
important as math) 

Student retention in programs Lack of planning/continuity; no provincial/territorial 
requirement for FSL 

Lack of tools for L2 assessment, particularly 
speaking 

Speaking tends not to be assessed in the early grades 
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CONCLUSIONS and NEXT STEPS 

https://www.ugdsb.ca/wp-content/uploads/2017/07/Report-of-the-Secondary-FSL-Review-Committee-2017-06-13-3.pdf
https://www.ugdsb.ca/wp-content/uploads/2017/07/Report-of-the-Secondary-FSL-Review-Committee-2017-06-13-3.pdf
https://bc-yk.cpf.ca/wp-content/blogs.dir/1/files/Compare-achievement-elementary-Dual-vs-Single.pdf
https://bc-yk.cpf.ca/wp-content/blogs.dir/1/files/Compare-achievement-elementary-Dual-vs-Single.pdf
http://tdsb.on.ca/Portals/0/Leadership/Ward7/Gossling%20Report%2002-06-0905.pdf
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